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Oz

Bu aragtirmanin amaci dgretmen ve Ogrenci algilarina gore uzaktan egitimle merkezi sinavlara
hazirlanmanin ve hazirlamanin avantaj ve dezavantajlarini ortaya cikartmaktir. Arastirma, nitel
arastirma desenlerinden fenomenoloji (olgubilim) deseninde yiiriitilmiistiir. Aragtirmanin ¢aligma
gruplarmm 2020-2021 egitim ve 6gretim yilinda Kahramanmarag ili merkez ilgelerinde farkli lise
tirlerinde gorev yapan ve uzaktan egitimle Ogrencileri Yiiksekogretim Kurumlari Sinavlarina
hazirlayan 15 6gretmen ve ayni sinava hazirlanan 91 6grenci olusturmustur. Arastirmada verilerin
toplanmasinda aragtirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme formu ve agik uglu
anket formu kullanilmigtir. Verilerin toplanmasi 9 farkli lisede dort ayda gerceklestirilmistir. Elde
edilen verilerin ¢oziimlenmesinde icerik analizi kullanilmistir. Arastirmada Ogrencileri merkezi
sinavlara uzaktan egitim ile hazirlamanin; zaman kayiplarin1 ortadan kaldirmasi, materyal ¢esitliligi
saglamasi, imkan ve firsat esitligini saglamasi, soru ¢Ozlimiinii kolaylastirmasi bircok acidan
Ogretmene avantaj sagladigi sonucuna ulasilmistir. Ayrica uzaktan egitim ile merkezi sinavlara
hazirlanmanin Ggrencilere; sinava hazirlanmaya daha ¢ok zaman birakmasi, ders calismanin
bolinmemesi, bireysel farkliliklara uygun olmasi, daha az stres yasatmasi, 6z yonelimli 6grenmeye
uygun olmasi, rahat ¢alisma ortami sunmasi ve icerik zenginligi saglamasi bakimindan da avantajlar
sundugu sonucuna ulagilmigtir. Arastirma sonucglarina gore uzaktan egitimde O&grenci ve
ogretmenlerin kullanabilecegi dijital igeriklerin zenginlestirilmesi ve Ogrencilerin rehberlik

hizmetlerinden daha etkili bir sekilde yararlanabilmesi saglanabilir.

Anahtar sozciikler: uzaktan egitim, uzaktan egitimin avantajlari, merkezi siavlar, egitim

bilisim ag1
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Giris

21. yiizyilda diinyada; sosyal, kiiltiirel, ekonomik, siyasi ve teknolojik agidan ¢ok Oonemli

degisimler ve doniigsiimler yasanmaktadir (Aksoy, 2018). Yasanan bu degisim ve

doniistimler bircok kurumu etkiledigi gibi egitim kurumlarin1 da etkilemektedir. Bu
etkilenmeye bagl olarak; uzaktan egitim, teknopedogojik egitim, e-0grenme, harmanlanmig

O0grenme, ters yliz 6grenme, dijital 6grenme, hayat boyu 6grenme gibi yeni 0grenme

yaklagimlar1 ortaya ¢ikmistir (Cetin ve Unsal, 2020). Bu 6grenme yaklasimlari igerisinde yer

alan uzaktan egitim internetin yayginlagsmasimna bagli olarak daha fazla kullanilmaya
baglanmistir (Aksoy, 2018). Uzaktan egitim; farkli yer ve zamanda bulunan egitim
paydaslarinin, iletisim teknolojileriyle belli bir merkezden yaptiklari egitim faaliyeti (Daban
ve Hatirli, 2012), yiiz yiize egitime devam edemeyecek kisilere egitim imkaninin sunuldugu
ortam (Sel, 2018), Ogrenme hizinin ve egitim diizeyinin ayarlanabildigi, 06z

degerlendirmenin yapildig1 bir model (Kaya vd., 2004) olarak tanimlanmaktadir.

Uzaktan egitim; yazili, sozlli, gorsel iletisimi miimkiin kilmakta, sanal siniflar
olusturulabilmekte, aidiyet duygusu karsilanmakta (Al ve Madran, 2004; Sel, 2018),
Oznesine ve nesnesine zaman ve mekan esnekligi saglamakta, derslerin tekrarina izin
vermektedir (Altun, 2020). Bundan dolay1 uzak egitim yiiz yiize egitim imkanin olmadigi
durumlarda ve gerektiginde yliz yiize egitimi desteklemek icin de kullanilabilir. Ayrica
egitimin durmasina ya da aksamasina neden olan dogal afetler, terér ve salgin hastaliklar
gibi olaylarin sonucu olarak ortaya ¢ikan kriz zamanlarinda uzaktan egitim okullardaki yiiz
ylize egitimin alternatifi olarak siklikla kullanilmaktadir (Kahraman, 2020; Tiirkiiresin,
2020). Cin’in Wuhan sehrinde Aralik 2019°da ortaya ¢ikan hizli bir sekilde tiim diinyaya
yayilan ve bulasicilig1 oldukca yiiksek olan Koronaviriis (Covid-19) pandemisi bu kriz
zamanlarindan biridir (Goren vd., 2020; Ser¢emeli ve Kurnaz, 2020; World Health
Organization [WHO], 2020). Koronaviriis pandemisi nedeniyle yiiz yilize egitim &gretim
uygulamalarina ara vermek zorunda kalan pek cok iilke egitimin kesintiye ugramadan
devamini saglamak icin farkli teknolojik alt yapilarla desteklenen uzaktan egitim

uygulamalarin1 kullanmaya baglamistir (Can, 2020).
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Tirkiye’de i1se 11 Mart 2020 tarihinden itibaren goriilmeye baslanan Koronaviriis
(Covid-19) pandemisi nedeniyle (Sercemeli ve Kurnaz, 2020) 16 Mart 2020 tarihinde
okullarda egitim ve ogretime bir hafta siire ile ara verilmistir (Goren vd., 2020). Tiirkiye’de
okullarin kapanmasi karar1 ile MEB, 6grencilerin egitim ve 6gretim ihtiyaglarini karsilamak
icin 23 Mart’ta uzaktan egitime ge¢cmistir. Uzaktan egitim siirecinde MEB, dijital egitim
platformu olan Egitim Bilisim Agi’n1 (EBA) ve Tiirkiye Radyo Televizyon Kurumu (TRT)
ile is birligi neticesinde kurulan EBA TV’yi kullanmistir (Alper, 2020). EBA TV, ilkokul,
ortaokul ve lise dgrencileri icin EBA TV llkokul, EBA TV Ortaokul ve EBA TV Lise olmak
iizere U¢ farkli kanaldan 20-25’er dakikalik ders videolar: ile hizmet vermeye baslamistir.
Eba.gov.tr ’nin altyapisi genisletilerek 18 milyondan fazla 6grenci i¢in Egitim Bilisim Agi
(EBA) uzaktan egitime hazir hale getirilmistir (MEB, 2020a). Ayrica EBA TV ve EBA ’nin
yan1 sira 6gretmenler ve 6grenciler egitim alaninda en ¢ok tercih edilen Zoom sistemini de
kullanmistir (Arslan, Kevser, Gorgiilii Ari, Asli ve Hayir Kanat Meryem, 2021; Degges-
White, 2020; Wiederhold, 2020). Yapilan bu ¢alismalarla 6gretim siireci uzaktan egitim
uygulamalariyla siirdiiriilmeye calisilsa da (Daniel, 2020; Kahraman, 2020; Reimers, 2020)
tiim diinyada oldugu gibi Tiirkiye’de de egitimin tiim paydaslar1 bu siiregten etkilenmistir.
Bu paydaslar icerisinde merkezi simavlara (YKS-TYT-AYT-YDT) hazirlanan 6grenciler bu
siirecten daha fazla etkilenmistir. Ciinkii merkezi sinavlar 6gretmen, 6grenci ve veliler i¢in
olduk¢a 6nem arz etmektedir (Cetin ve Unsal, 2018). Merkezi sinavlarin dgrenci, veli ve
ogretmenler icin onemli olmasindan dolay1 merkezi sinavlarin Koronaviriis pandemisinde
bile yapilmasina karar verilmistir. Ancak YKS ’ye girecek 6grencilerin 9, 10, 11. sif tiim
konularindan 12. smifta ise sadece birinci donemki konulardan sorumlu tutulmasi karari

almmistir (MEB, 2020Db).

Uzaktan egitim siirecinde MEB’in merkezi sinavlara hazirlanan 6grenciler igin
bircok calisma ve diizenlemeler gergeklestirerek 6grencilere destek hizmeti sunmaya
calistig1 sOylenebilir. 13 Nisan 2020 Pazartesi giinlinden itibaren EBA platformu iizerinden
YKS’ ye hazirlanan 12. smif 6grencileri i¢in canli ders uygulamasina gecilmis bu
uygulamayla 12. sif 6grencilerinin 6gretmenleri ile interaktif bir sekilde ders islemeleri
amaglanmistir. Bunlara ek olarak, 6gretmenlerin ve 6grencilerin kullanmalari i¢in liselerin
tiim siif seviyelerinde birinci doneme ait miifredat ve kazanimlar kapsayan 490 sorudan
olusan Soru Destek Paketi yayimlanmistir (MEB, 2020c¢). Daha sonraki siiregte MEB, YKS’
ye hazirlanan 6grenciler i¢in smnav 6ncesinde 6grencilerin eksiklerini gérmeleri i¢in ¢evrim

ici deneme smnavlart yapmaya baslamistir (MEB, 2020d). MEB, YKS’ ye hazirlanan
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ogrenciler i¢in uzaktan egitim araciliyla sundugu hizmeti daha fazla zenginlestirme
caligmalar1 yapmistir. Bunlardan biri 6grencilere bireysellestirilmis yol haritalart sunan EBA
Akademik Destek programidir. Bu program &grencilerin performanslarint 6lgerek, kisiye
0zel, eksik giderme listeleri ile testler oneren, hangi konuyu ne kadar ¢alismalar1 gerektigini
planlayan, detayli konu anlatim videolari, 6rnek sorular, ¢6ziim videolarini igeren yeni nesil
sorularla onlarca kaynak kitap barindiran bir sistem i¢cermektedir (MEB, 2020¢). Bu sistem
sayesinde YKS’ ye hazirlanan &grenciler icin interaktif katilim saglayabilecekleri ve

sorularin1 yoneltebilecekleri dijital bir platform olusturulmustur (MEB, 2020f).

YKS ’ye uzaktan egitim ile hazirlanmak hem 6grenciler hem de 6gretmenler igin
gecmis egitim deneyimlerinden oldukga farklilik gostermektedir. Uzaktan egitimle beraber,
merkezi siavlara hazirlanan 6gretmen ve dgrencilerin calisma aliskanliklarinda, rollerinde
ve sorumluluklarinda esasl degisiklikler oldugu sdylenebilir. Daha Onceleri yiiz ylize ders
isleyen, soru ¢6zen, konularin1 anlatan, rehberlik yapan 6gretmen, bu caligmalarini uzaktan
egitim yoluyla yapmaya baslamistir. Benzer sekilde 6grenciler de yapamadiklar1 sorularini,
anlayamadiklart konularini, yliz yilize Ogretmenlere sorarken, uzaktan egitimle bunlari
cevrim i¢i sormaya baglamig yine ddevlerini, deneme smavlarint ¢evrim i¢i yapmaya
baglamistir. Bu siirecin 6gretmenler ve dgrenciler i¢in yeni durum oldugu ve oldukca da
farkli deneyimler igerdigi belirtilebilir. Bu agidan MEB’in merkezi sinavlara yonelik yaptigi
calisma ve uygulamalarin sinava hazirlanan 6grenciler ve siavlara hazirlayan 6gretmenler
tarafindan nasil karsilandiginin, nasil algilandigimin belirlenmesi gerektigi sdylenebilir.
Cilinkii uzaktan egitim siirecinin basaris1 ve verimliligi Ogretmenlerin uzaktan egitime
yonelik bakis agilar1 ve uzaktan egitimle ders verme deneyimlerinden (Reime vd., 2008;
Yurdakul, 2015) ve 6grencilerin uzaktan egitime yonelik tutumlarindan, gelistirecekleri
inangtan etkilenecegi soylenebilir. Koranaviriis salginindan dolay1r 23 Mart tarihinden
itibaren baslayan uzaktan egitim siirecini 6gretmen ve 6grenci agisindan konu edinen bir¢ok
arastirma bulunmasina ragmen, (Adigiizel, 2020; Buyruk, 2014; Daban ve Hatirli 2012;
Kurnaz vd., 2020; Ozdogan ve Berkant, 2020; Ozgiil vd., 2020; Unal ve Bulunuz, 2020)
uzaktan egitim ile merkezi sinavlara 6grenci hazirlayan dgretmenleri ve merkezi sinavlara
hazirlanan Ggrencileri konu edinen arastirmalarin olmamasi bu arastirmanin problem

durumunu olusturmustur.

Aragtirmanin problem ciimlesi ise Ogretmen ve Ogrenci algilarmma goére uzaktan

egitimle merkezi sinavlara hazirlanmanin ve hazirlamanin avantaj ve dezavantajlar
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nelerdir? seklinde olusturulmustur. Bu problem climlesi dogrultunda asagidaki sorulara

cevap aranmistir.

1. Ogrencileri uzaktan egitimle merkezi sinavlara hazirlama (YKS-TYT, AYT,
YDT) deneyimine sahip O0gretmenlerin bu deneyimin avantaj ve dezavantajlarina iliskin

gorisleri nelerdir?

2. Uzaktan egitimle merkezi sinavlara (YKS-TYT, AYT, YDT) hazirlanma
deneyimine sahip 6grencilerin bu deneyimin avantaj ve dezavantajlarina iligkin goriisleri

nelerdir?
Yontem
Arastirma Modeli

Bu aragtirmada Ogretmen ve Ogrenci goriislerine gore uzaktan egitimle merkezi sinavlara
hazirlanmanin ve hazirlamanin avantaj ve dezavantajlarin1 incelenmesi amaglandigindan
nitel arastirma desenlerinden fenomoloji (olgubilim) deseni kullanilmstir.  Olgubilim
deseninde amag; insanlarin yasantilarindan elde ettikleri deneyimleri nasil yorumladiklari,
tecriibelerine ne tiir anlamlar yiikledikleri, yiikledikleri bu anlamdan hareketle nasil bir
anlayis benimsediklerini ortaya koymaktir (Merriam, 2018; Patton, 2018). Olgubilim
(fenomenoloji) ile ilgili calismalarda olgular, insanlarin karsilarina, olay, tecriibe, yonelim,
algi ve durum gibi ¢ok cesitli sekillerde c¢ikabilir (Yildirrm ve Simsek, 2016). Bu
arastirmada arastirilan olgu, uzaktan egitim siirecinde merkezi smavlara hazirlanmak ve

hazirlamaktir.
Calisma Grubu

Fenomenoloji desenli arastirmalarda verilerin toplanacagi kisilerin sorulara detayli cevap
verebilmesi ve olguyla ilgisi olmast gerekmektedir (Creswell, 2018; Yildirirm ve Simsek,
2016). Bundan dolayr bu arastirmada uzaktan egitim ile merkezi sinavlara hazirlama
deneyimine sahip Ogretmenler ve uzaktan egitim ile merkezi sinavlara hazirlanma
deneyimine sahip 6grenciler olmak iizere iki ¢alisma grubu ile calisilmistir. Ogretmenler
grubunu 2020-2021 o6gretim yilinda Kahramanmaras ili Onikisubat ve Dulkadiroglu
ilgelerindeki devlet okullarinda gorev yapan 15 6gretmen olusturmustur. Veri toplanan
ogretmenler “Amacli Ornekleme” yéntemlerinden “Olgiit (Kriter) Ornekleme” ydntemi
kullanilarak belirlenmistir. Bu arastirma i¢in 6gretmenlerin se¢ciminde 2020-2021 6gretim

yilinda lisede gorev yapmasi, merkezi sinavlarda bransindan soru ¢ikmasi ve 12. siniflara
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uzaktan egitimle ders isleme deneyimine sahip olmasi Ol¢iit olarak alinmistir. Calisma

grubunun demografik 6zellikleri Tablo 1’de verilmistir

Tablo 1

Ogretmenlerin Demografik Ozellikleri

Kod Cinsiyet Mezuniyet Brans Kidem Y1l Okul Tiirt
K1 Erkek Lisans Fizik 16-20 And. Lis.
K2 Erkek Lisans Tarih 26 yil ve lizr AIHL
K3 Erkek Yiiksek Lisans ~ Cografya 16-20 And. Lis.
K4 Erkek Lisans Tiirk Dili ve Edb ~ 21-25 AIHL
K5 Kadin Lisans Matematik 16-20 MTAL
K6 Erkek Lisans Ingilizce 21-25 And. Lis.
K7 Erkek Lisans Matematik 21-25 Fen Lis.
K8 Erkek Lisans Tiirk Dili ve Edb 16-20 AIHL
K9 Erkek Lisans Tirk Dili ve Edb 21-25 MTAL
K10 Erkek Lisans Tirk Dili ve Edb 21-25 Fen Lis.
K11 Kadin Yiiksek Lisans Tiirk Dili ve Edb 16-20 MTAL
K12  Erkek Lisans Tiirk Dili ve Edb 21-25 Sos. Bil.
K13 Erkek Yiiksek Lisans Cografya 21-25 AIHL
K14  Erkek Lisans Din Kiiltiirii 1-5 MTAL
K15  Erkek Lisans Matematik 21-25 MTAL

Arastirmanin ikinci ¢alisma grubunu 2020-2021 6gretim yilinda Kahramanmaras ili

Onikisubat ve Dulkadiroglu ilgelerindeki liselerin 12. siifinda 6grenci olan ve uzak egitim
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deneyimine sahip 91 &grenci olusturmustur. Ogrencilerin se¢imi “amagli drnekleme”

yontemlerinden “kolay ulasilabilir 6rneklem” yontemiyle belirlenmistir.

Ikinci calisma grubu 60 kiz, 31 erkek olmak iizere toplam 91 &grenciden
olusmaktadir. Ogrencilerin 35’i Fen Lisesi, 25’i Mesleki ve Teknik Anadolu Lisesi, 12’si
Anadolu Imam Hatip Lisesi, 12’si Anadolu Lisesi ve 7’si de Sosyal Bilimler Lisesi
ogrencisidir. Liseden mezun olacaklar1 alanlarna gore 57 6grenci sayisal, 33 6grenci esit

agirlik ve 1 6grenci de sozel alanda 6grenim gormektedir.
Veri Toplama Araglar

Arastirmada birinci ¢alisma grubunu olusturan 6gretmenlerden verilerinin toplanmasinda
aragtirmacilar tarafindan gelistirilen ve iki boliimden olusan “Yart Yapilandirilmig Goriigme
Formu” kullanilmistir. Goriisme formu katilimer 6gretmenlerin demografik o6zelliklerini
belirlemeye yonelik 5 sorudan, 6gretmenlerin uzaktan egitimle 6grencileri merkezi sinavlara
hazirlamanin avantaj ve dezavantajlarina yonelik goriislerini belirlemeye yonelik 2 sorudan

olusmaktadir.

Arastirmaya katilan 6grencilerden veriler, Covid-19 salginindan dolay1 yiiz ylize
veri toplamak saglik acisindan riskli olacagi i¢in Google formda hazirlanan acik uclu anket
formu ile toplanmistir. Olusturulan agik uglu anket formu Google form baglanti linki
yiiklenmis ve 6grencilere sosyal medya araciligi ile ulastirilmistir. Ogrencilere ulastirilan
form 3 boliim olarak olusturulmustur. Ik béliimde etik bilgilendirme ve gizlilik ile ilgili
bilgilendirme yer almaktadir. Ogrenci arastirmaya goniillii olarak katilmay1 kabul ediyorsa
“Kabul ediyorum” kismini isaretlemistir. Arastirmaya katilmayi kabul eden Ogrencilere
ikinci béliimde demografik bilgilerinin yer aldig1 4 soru yoneltilmistir. Ugiincii boliimde ise
uzaktan egitim ile merkezi simava hazirlanmanin avantaj ve dezavantajlarina dair

gorislerinin yer aldig1 2 soru yoneltilmistir.
Verilerin Analizi

Nitel aragtirmalarda biitiin ¢alismalar1 i¢in verilerin bulguya ¢evirmenin ortak bir yontemi
yoktur (Patton, 2018). Bu arastirmada yar1 yapilandirilmis goriisme formu ve acik uglu anket
formu kullanilarak elde edilen verilerin ¢éziimlenmesinde igerik analizi kullanilmstir. Icerik
analizi, toplanan verilerin detaylica incelenmesi sayesinde, agikca ortada olmayan kodlarin,
kategorilerin ve temalarin arastirmacinin analitik zekas1 ve tecriibesi ile ortaya cikartilmasini

saglar (Yildirim ve Simsek, 2016).
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Bu arastirmada igerik analizine uygun olarak 6gretmenlerden ve 6grencilerden elde
edilen veriler diizenlenerek ¢oziimlenebilecek sekle getirilmis, veriler incelenerek verilerin
biitiinii hakkinda bir yargiya varilmis, veri metinleri boliinerek kodlar olusturulmus,
miisterek kodlar birlestirilerek temalar belirlenmis, olusturulan kodlar ve temalar tablo
haline getirilmistir. Igerik analizine ydnelik 6rnek tema ve kodlarin yer aldig bilgiler Tablo

2’de sunulmustur.

Tablo 2
Nitel Veri Analizi Ornegi

Tema Kod Katillme1  Katilime1 Goriist

Hem ogrenci hem ogretmen
okula gitme noktasinda bir

Uzaktan egitim zaman harcamadan ya da

teneffiis vs. seklinde cesitli
ile 6grencileri .
farkh argiimanlar
Derslere daha

merkezi sinavlara kullanmadan  ¢ok  kisa
fazla ~zaman K2

hazirlamanin avantajlari . siireler  icerisinde  ayni
ayirabilme

egitim, aym sosyal medya
platformuna katilarak karst
karstya bu sekilde egitim ve
ogretimlerini

yapabilmektedirler.

Kaygi ve stres diizeylerinin
Uzaktan egitim siirecinde . .
cok yiiksek oldugu

ogrencileri merkezi smavlara  Rehberlik donemlerde
K8

hazirlamak icin neler yaptiniz? €tme dogrencilerimizle zoom

lizerinden rehberlik

programlart yaptik.

Uzaktan egitim Sinava Daha ¢ok vakit oluyor ve
ile merkezi sinavlara hazirlanmaya 026 meslek derslerine ¢alismak

hazirlamanin avantajlari daha ¢ok zorunda degiliz.
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zaman ayirma

Uzaktan egitim siirecinde .
g Konu anlatimi  videolar:

. Internetten . . v e
merkezi sinavlara lzleyzp soru cozumu

ders videolar1 O11

hangi etkinliklerle ve yaparak hazirlandim.

izleyerek

nasil hazirlandiniz?

Bu arastirmada arastirmanin gecerligini ve giivenirligini etkileyen faktorleri
minimum 6l¢lide tutmak icin arastirmacilar tarafindan ¢esitli onlemler alinmistir (Yildirim
ve Simsek, 2016). Bu arastirmada arastirmanin yontemi, veri toplama araglarini nasil
hazirlandig1 ve verilerin nasil toplanip analiz edildigi ve ulasilan sonuglar detayli bir sekilde
ortaya konulmustur. Arastirmada kullanilan veri toplama araglari, katilimcilardan elde edilen
biitiin ham veriler, ses kayitlari, analiz sirasinda olusturulan kodlamalar, tutulan notlar,
formlar gerekirse ilgililerin teyidi i¢in dosyalanarak saklanmigtir. Arastirmact bu calismada
uzaktan egitim ile merkezi sinavlara hazirlamanin ve hazirlanmanin avantaj ve
dezavantajlarini1 ortaya c¢ikarmak amaciyla 6gretmen ve Ogrencilerden elde ettigi verilerle
kaynak tiggenlemesi yapmis, veri kaynaklarini cogaltmistir. Arastirma da dogrudan alintilara

yer vererek aragtirmanin inandiricilig artirilmistir.
Arastirmacilarin Rolii

Bu aragtirmada arastirmacilarin birinin lisede Tiirk Dili ve Edebiyati 6gretmeni olmasi
merkezi sinavlarda bransindan soru ¢ikiyor olmasi, aym1 zamanda uzaktan egitimde canl
derslerle 6grencileri merkezi sinavlara hazirlamasi, ¢alisma grubunda yer alan 6gretmen ve
ogrencilerle kolaylikla iletisim kurabilmesini, onlarin tecriibelerini ve bakis a¢ilarini daha iyi
anlamasini saglamistir (Yildinnm ve Simsek, 2016). Diger arastirmacinin akademisyen
olarak merkezi smavlar konusunda g¢alismalar1 bulunmasi ve baska arastirmalarinda nitel
arastirma modelini siklikla kullanmasi, konu ile ilgili 6gretmen ve dgrencilerden toplanan
verilerden kaynak {iggenlemesi yapmasini ve tlimevarimsal bir sonuca ulasmasini

kolaylastirmistir (Merriam, 2018; Patton, 2018; Yildirim ve Simsek, 2016).
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Bulgular

Ogrencileri uzaktan egitim ile merkezi smavlara hazirlamanin avantajlari ile ilgili 6gretmen

gorlislerinden olusturulan kod, alt tema, temalar Sekil 1’de sunulmustur.

Sekil 1

Uzaktan Merkezi Sinavlara Ogrenci Hazirlamanin Avantajlarina dair Ogretmen Gériisleri

Sekil 1 incelendiginde, Ogretmenlerin uzaktan egitim ile Ogrencileri merkezi
sinavlara (TYT, AYT, YDT) hazirlamanin avantajlarina yonelik goriisleri “zamanla ilgili
avantajlar, 6gretmenle ilgili avantajlar, materyallerle ilgili avantajlar, Ogrencilerle ilgili

avantajlar, mekanla ilgili avantajlar” alt temalar altinda toplanmustir.

Uzaktan egitim ile merkezi sinavlarina hazirlamanin avantajim1 “Derslere daha fazla
zaman ayirma” olarak goren dgretmenlerden K2’nin goriisii soyledir: “Hem 6grenci hem
ogretmen okula gitme noktasinda bir zaman harcamadan ya da teneffiis vs. seklinde ¢esitli

farkl argiimanlar kullanmadan ¢ok kisa siireler icerisinde aym egitim, ayni sosyal medya
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platformuna katilarak karsi karsiya bu sekilde egitim ve 6gretimlerini yapabilmektedirler.”
Uzaktan egitimin soru c¢oOziimiini kolaylagtirarak avantaj olusturduguna iliskin K13
gorlisinii “Avantaj olarak bakarsak daha ¢ok bize ulagmalari biraz kolaylasti yani
istedikleri zaman takildiklar: yerlerden sorular soruyorlardi bize. Yani birebir soruyu

12

tartisma durumumuz bile oluyor...” seklinde belirtmistir. Uzaktan egitimin 6gretmeyi
kolaylastirarak avantaj olusturdugu goriisiinde olan Ogretmenlerden K14’iin  goriisi
“Ogrenci istedigi zaman istedigi kisiden 7/24 egitim alma sansina sahip oldugu icin uzaktan
egitim ogrenci merkezlidir. Binlerce kisiyi ¢cogu zaman bir araya toplayp bu geniy kitlelere
ayni anda hizli bir sekilde ulasmak ¢ogu zaman miimkiin olmasa da uzaktan egitim ile bu
sorun rahatlikla c¢éziilebilmektedir.” seklinde belirtmistir. Ogretmenler uzaktan egitimde
Ogrenci takibi yapabilmenin bir avantaj oldugunu belirtmistir. Bu konuya iliskin K12
goriisiinii “Uzaktan egitim siirecinde aile, okul olmadig icin, ogrenci evden ayrilmadigi igin
onu takip etme noktasinda daha kolay oluyor Tabii bu ogretmenler icin de ayni durum.
Clinkii uzaktan egitim siireci igerisinde EBA'da sistemi i¢erisinde 6grencinin kag derse girip

kag derse girmedigi noktasini birebir gorme sansimiz oluyor.” seklinde ifade etmistir.

Ogretmenler uzaktan egitimin materyal cesitliligi saglamasini uzaktan egitim ile
merkezi siavlara hazirlanmanin avantaji olarak goérmiislerdir. Bu baglamda goriis belirten
ogretmen K8 “Ogrenci agisindan bakacak olursak EBA’ da ozellikle 6grencilerimize sinav
siireci ile alakali bircok dokiiman iicretsiz  sunulmaktadir. Ogrencilerimiz  bu
dokiimanlardan istedigi zaman istedigi kadar faydalanmakta ve o&grencilerimizi bir¢ok
kaynak bir¢ok yayin deneme alma konusunda ekonomik olarak kolaylik sagladigin
diistintiyorum. ” seklinde diislincesini ortaya koymustur.

Konu tekrar1 yapabilmenin Ogrencileri uzaktan egitimde merkezi sinavlara
hazirlamanin avantaj oldugu goriisiinde olan 6gretmenlerden K5’in konuyla ilgili goriisi
“Ogrenci ¢ok basit bir konuyu ¢ok farkli sekilde algilayabiliyor yani ogrenemeyebiliyor.
Ondan dolayr hani en azindan uzaktan oldugu zaman ya da bir video falan izliyorsa bunu
tekrar tekrar izleme sansi var.” bicimindedir. Uzaktan egitimle merkezi sinavlara
hazirlamanin okul disinda da ders yapma olanagi saglamasi agisindan avantaj olusturdugu
goriisiinde olan K8 bu gériisiinii “Ogrenme ve dgretme icin tek mekanin okul olmadigini bu
siire¢ bize gosterdi. Ogrenci ya da dgretmen istedigi yerde, istedigi konuyu, istedigin zaman

diliminde igleyebilir.” seklinde ifade etmistir.
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Uzaktan egitim ile merkezi sinavlara hazirlanmanin avantajlarina yonelik 6grenci

goriiglerinden hareketle olusturulan kod, alt tema, tema Tablo 3’te verilmistir.

Tablo 3

Uzaktan Merkezi Sinavlara Hazirlamanin Avantajlarina Dair Ogrenci Goriisleri

Tema Alt Tema Kod

Sinava hazirlanmaya daha ¢ok

zaman ayrilmasi

Zamanla ilgili avantajlar
Derslerin sinav odakli olmasi

Calismanin boliinmemesi

. Bireysel farkliliklara uygun
Uzaktan egitimle

olmasi
merkezi sinavlara Ogrenciyle ilgili
] ] Daha az stres yasatmasi
hazirlanmanin avantajlari avantajlar
Oz yénelimli 6grenmeye uygun
olmasi
Mekanla ilgili avantajlar Rahat ortam sunmasi
Materyalle ilgili . o
) Icerik zenginligi saglamasi

avantajlar

Tablo 3 incelendiginde, Ogrencilerin uzaktan egitim ile merkezi sinavlara
hazirlanmalarina yonelik goriisleri zamanla ilgili avantajlar, 6grenciyle ilgili avantajlar,
mekanla ilgili avantajlar, materyalle ilgili avantajlar alt temas1 altinda toplanmistir. Ayrica
ogrenci gorilislerden “Sinava hazirlanmaya daha ¢ok zaman ayrilmasi, Derslerin sinav odakl
olmasi, Calismanin bolinmemesi, Bireysel farkliliklara uygun olmasi, Daha az stres
yasatmasi, Oz yonelimli 6grenmeye uygun olmasi, Rahat ortam sunmasi ve igerik zenginligi
saglamas1” kodlar1 elde edilmistir. Uzaktan egitimin sinava hazirlanmaya daha ¢ok zaman
birakmasi agisindan avantaj olusturdugu goriisinde olan O59 gériisiinii “Evde kendi
basimiza ¢alisabilmemiz i¢in daha fazla zamanimiz oluyor. En basitinden okul hazirligi

giyinme yolculuk gibi etkenler ortadan kalkmis oluyor. Ve okul zamanlari genel olarak
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ogrencinin en verimli oldugu zamanlar. O zamanlart kavramakta sorun yasadigimiz
derslere ayirabiliyoruz.” biciminde ifade etmistir. Uzaktan egitim siirecinde ¢alisilan
derslerin simav odakli oldugunu bunun da avantaj oldugu goriisiinii ifade eden 6grencilerden
028’in goriisii “Okul dersleri yok o yiizden tamamen YKS agirlikli calisabilivoruz.”
seklindedir. ~ Ogrenciler uzaktan egitimde daha az stres yasamalarini avantaj olarak
gormiislerdir.  Bu konuya iliskin O43 “Siirekli bir rekabet ortami olmamasindan dolay
daha az stres yasamak.” seklinde goriis bildirmistir. Ogrenciler uzaktan egitimin 6z
yonelimli 6grenmeyi giiclendirmesini avantaj olarak gérmiislerdir. Bu konuya iliskin O10
“Benim ¢alisma stilim daha ¢ok yalniz ¢alisarak ilerlemeye dayali oldugu icin bana bir
bakimdan daha avantaj saglad:.” seklinde dile getirirken ayn1 konuda 069’ gériisiinii *“You

Tube’ dan destek alarak bir¢ok hoca segenegi ile ¢alismak ve sakince tek basina anlayarak

calismak.” seklinde ifade etmistir.

Ogrencileri uzaktan egitim ile merkezi sinavlara hazirlamanin dezavantajlarina iliskin

Ogretmen goriislerinden olusturulan kod, alt tema ve temalar Sekil 2’de gosterilmistir.

Sekil 2
Uzaktan Merkezi Simavlara Ogrenci Hazirlamamn Dezavantajlarina dair Ogretmen

Goriisleri

Ogrenciye erismeye
engel olmasi

Ogrencide
motivasyonu
saglamaya engel
olmasi

P Smaf ikliminin
Etk _1lglll Gl engel
dezavantajlary olmast

Disiplin problemi
yasanmasina neden

Rehberlik etmeye
engel olmasi

CEE——

Rekabetin olusmasina
engel olmasi

Uzaktan egitimin
merkezi sinavlar
acismdan
dezavantajlar1

‘Grupla calisma ile

CEE—
ilgili dezavantajlar: -

/\

Isbirlikli 6grenmeye
engel olmasi

Oleme degerlendirme
yapilamamasi

4

Degerlendirme ile
ilgili dezavantajlar1

Deneme
yapilamamasi

Saglikla ilgili Saglik sorunlari

dezavantajlart olusturmasi
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Sekil 2 incelendiginde, Ogretmenlerin uzaktan egitim ile Ogrencileri merkezi
sinavlara hazirlamanin  dezavantajlarina  yonelik  goriislerinden  “Etkilesimle ilgili
dezavantajlar, Grupla ¢aligma ilgili dezavantajlar, Degerlendirme ile ilgili dezavantajlar,
Saglikla ilgili dezavantajlar” alt temalar1 olusturulmustur. Olusturulan kodlar ise “Ogrenciye
erisememe, Ogrencide motivasyonu saglayamama, Sinif iklimini olusturamama, Disiplin
problemi yasama, Rehberlik yapilamama, Rekabetin olmamasi, Isbirlikli dgrenmenin
olmamasi, Olgme degerlendirme yapilamamasi, Deneme yapilamamasi, Saglik sorunlari

olusturmas1” seklindedir.

Ogrencide motivasyon olusturamamay1 uzaktan egitimin dezavantaji olarak goren
ogretmenlerden K1’goriisiinii “Motivasyonunu tam saglayamiyorsun. Yani 6grenciler yiiz
yiize olunca daha fazla motive oluyorlar sinif ortaminda, arkadas ¢evresinden bakarak.
Kendisi tek basina olunca bu kez kendi i¢ motivasyonunu saglayip saglayamamast kendine
kalmis bir durum. Bu nedenle c¢ogu ogrencilerimizde de i¢ motivasyonun tam olarak

verlesmedigi icin sinavlara hazirlanirken zorluk gekiyorlar.” seklinde ifade etmistir.

Ogretmenler disiplin problemi yasamay1 uzaktan egitimin dezavantaji oldugunu
belirtmislerdir. Bu konuya iliskin K2 goriistinii: “Uzaktan egitimde ve 6zellikle ogretmen ve
ogrencinin gortintiistiniin kapali olmasi 6grencinin hem kendi i¢ disiplinini hem de normal
egitsel disiplin tatbik edebilmesi noktasinda cesitli zorluklar getirebiliyor. Ornegin ogrenci
kendi evinde uzanarak, yatarak ya da ne bileyim ailesi ile birlikte kahvalti yaparken, yemek
yerken bunu izleyebiliyor.” seklinde ifade etmistir. Uzaktan egitimde rekabet ortaminin
olusmamasimi dezavantaj olarak géren dgretmenlerden K5’in gériisii “Ogrenciler sinavlara
hazirlanirken birbirlerini gordiikleri zaman, ‘Sen kag net yaptin, ben kag net yaptim?’ bu
sekilde birbirlerine kiyaslama yaptiklart zaman, aslinda biraz rekabet ortami olustugunda
biraz daha iyi sonuglar alabiliyoruz. Bu sonucu uzaktan egitimde yakalayamiyoruz.”
bigiminde dile getirmistir. Ogretmenler uzaktan egitim bir diger dezavantajini da isbirlikgi
ogrenmeye engel olmasi olarak gérmiislerdir. Bu konuya iliskin K9’ gériisiinii “Ogrencilerin
etkilesimli ogrenmeden uzak kalmasidwr. Ciinkii arkadaglarimin icerisinde oldugu zaman,
grup igerisinde ogrenme, birbirinden etkilenme hatta bazen béyle bir yaris havasi olusturma
imkdninin olmamast gibi durumlar olmakta ¢iinkii 6grenci her seyi her zaman ogretmene
sormaz. Bazen anlamadigi yerlerde, takildigi yerlerde baska arkadaslarina sorarak,
dokiiman paylasarak, bilgi paylasarak, konusarak arkadaslarindan da bir seyler

ogrenebilmekte uzaktan egitimde bu durum ortadan kalkmaktadir.” seklinde ifade etmistir.
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Ogretmenler ogrenciden doniit almamadigi  igin  dlgme  degerlendirme
yapilamamasin1 uzaktan egitimle merkezi sinavlara hazirlamanin bagka bir dezavantaji
olarak gérmiislerdir. Bu konuya iliskin K3 “Ogrencilerle yiiz yiize goriisemedigimiz icin
ogrencilerin hazir bulunusluk diizeyi ile ilgili bilgimiz yok. Ogrenci gercekten o uzaktan
egitim platformunun arkasinda sadece adi mi yaziyor, kendisi orada var mi yok mu, dinliyor
mu, baska bir seylerle mi ilgileniyor bunlari bilmiyoruz.” demistir. Deneme yapilamamasini
uzaktan egitimin dezavantaji olarak goéren Ogretmenlerden K12’nin goriisii “Uzaktan
egitimde deneme sinaviart olsun, normal sinavlar olsun bir kitap¢ik veremedigimiz igin

ekrandan yaptiklari i¢in dezavantaj olusturuyor.” sozleriyle ifade etmistir.

Ogrencilerin uzaktan egitim ile merkezi sinavlara hazirlanmanin dezavantajlarina

yonelik goriislerinden elde edilen, kodlar, alt tema ve temalar Tablo 4’te verilmistir.

Tablo 4
Uzaktan Egitimle Merkezi Sinavlara Hazirlanmamn Dezavantajlarina Iliskin Ogrenci

Goriisleri

Tema Alt Tema Kodlar

Ogrenme kayiplari

olusturmasi

Motivasyon eksikligi

. olusturmasi
Ogrenme siirecine yonelik

e dezavantajlar Konularin anlagilamamasi
Uzaktan egitimin

merkezi sinavlar Stres olusturmasi

agisindan
dezavantajlari Diizenli ders
calisilamamasi
Altyapi eksikligi

Dijital yetersizliklerle ilgili

dezavantajlar D
eneme yapilamamasi

Cevre ile ilgili dezavantajlar Aile baskis1 olugturmasi
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Sosyal gelisime yonelik dezavantajlar

Tablo 4 incelendiginde, Ogrencilerin uzaktan egitim ile merkezi sinavlara
hazirlanmalarinin  dezavantajlarma yénelik goriislerinden “Ogrenme siirecine yonelik
dezavantajlar, Dijital yetersizliklerle ilgili dezavantajlar, Cevre ile ilgili dezavantajlar ve
Sosyal gelisime yonelik dezavantajlar alt temalar1 altinda toplanmistir. Ogrencilerin
goriislerinden “Ogrenme kayiplar1 olusturmasi, Motivasyon eksikligi olusturmasi, Konularin
anlagilamamasi, Stres olusturmasi, Diizenli ders ¢aligilamamasi, Altyapi eksikligi, Deneme
yapilamamasi, Aile baskisi olusturmasi” kodlarma ulasilmistir.  Ogrenciler dgrenme
kayiplar1 yasamalarini uzaktan egitimin dezavantaji oldugunu belirtmistir. Bu konuya iliskin
O1 goriisiinii “Yiiz yiize egitim goremiyoruz konularimiz eksik kaldi hi¢ bilmedigimiz
konulara ¢alisiyoruz.” O3 ise goriisiini “Takildigimiz sorulari, konular: aminda hocamiza
danmisamiyoruz. Canli derslere her zaman katilamayabiliyoruz ve bu durum bizim
rakiplerimize gére geride kalmamiza neden oluyor.” bigiminde ifade etmistir. Arastirmada
uzaktan egitimin motivasyon eksikligi olusturdugu noktasinda goriis ortaya koyan
ogrencilerden 065 goriisiinii “Daha ilk kez gordiigiimiiz konulari anlamaya ¢alismak da
ayrica bir ¢aba ve emek istiyor. Daha fazla yoruldugumuzu diigiiniivorum.” seklinde ifade
etmistir. Ogrenciler uzaktan egitimin dezavantaji olarak stres olusturmasini1 gérmiislerdir. Bu
konuya yonelik O58 goriisiinii “Swnif ortaminda sevdigimiz arkadaslarimizla beraber
dinledigimiz dersler bizi zorlasa da eglendiriyor ya da pek aklimiza yatmayan bir noktay
arkadasimiz anlayacagim sekilde pratik bir yol gosterebiliyor. Bu zaten bizim birlikte
gecirecegimiz son senemizdi seneye hepimizin yollart ayrilacak belki de o yiizden hem stresli
hem iiziicii olan bu yil birbirimizi gérmeden gectigi icin daha ¢ok iiziiyor ve strese sokuyor.”
sozleriyle aciklamistir. Ogrencilere gore uzaktan egitimin baska bir dezavantaji ders
calisamamalaridir. Bu konuya iliskin olarak O12 gériisiinii “Zekiyim, eskiden biraz da olsa
calisiyordum. Ama bu uzaktan egitim siirecinde hi¢bir sekilde belirli bir diizen oturtamadim.
Calismalarim hep yarum yamalak.” ciimlesi ile ortaya koymustur. Ogrenciler soru
¢oziilememesini uzak egitimin dezavantaji olarak gormiislerdir. Bu konuya iliskin 017
goriisiinii “Hocam burasi neden boyle diyemeyerek; Tiirev, Integral, Limit gibi agir ve bol
soru ¢tkan konulart basit orneklerle anlatan YouTube platformundan dinlemek zorunda
kalarak ve soru ¢oziimii ile pekistiremeyerek.” seklinde ifade etmistir. Uzak egitimde altyap1

eksikliginin dezavantaj olusturdugu gériisiinde olan O52 goriisiinii “Ben kdyde yasadigim
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i¢in teknolojik alt yap1 yoktu ve bu benim bir¢ok seyden mahrum kalmama sebep oldu gerek

canli derslere girmek gerek online sinavlara giremeyerek...” seklinde ifade etmistir.

Ogrenciler uzaktan egitimde deneme yapilamamasini bir dezavantaj olarak
gormiislerdir. Bu yonde goriis belirten O13 “Deneme yapmamiz gerekirken diizenli bir
sekilde deneme yapamiyoruz. Ev sartlarinda denemeler yapmaya c¢alistyoruz.” demistir.
Uzaktan egitim siirecinde aile baskist yasamalarini uzaktan egitimin dezavantaji olarak
goren ogrencilerden 026 goriisiinii “dile baskisi daha cok hissediliyor. Siirekli evde

oldugumuz icin depresif bir ruh haline sahip oluyorsun.” biciminde ortaya koymustur.
Tartisma, Sonuc ve Oneriler

Bu arastirmada uzaktan egitim ile merkezi sinavlara hazirlamanin ve merkezi sinavlara
hazirlanmasinin avantaj ve dezavantajlarin1 6gretmen ve 6grenci goriislerine gore incelemek
amaglanmistir. Aragtirma sonucuna gore uzaktan egitim ile merkezi sinavlara hazirlanmanin
avantaji O6grencilerin smavlara hazirlanmasi icin daha fazla zamanlarinin kalmasidir.
Arastirmanin bu sonucunu destekleyen arastirma sonuglart bulunmaktadir (Aytekin, 2004;
Kan ve Fidan, 2016; Odabas, 2003; Tuncer ve Bahadir 2017; Tiirkiiresin 2020; Uzoglu,
2017). Yiiz ylize egitimde okula hazirlik yapmak, okula servisle, toplu tagima araglariyla
veya yiriiyerek gidip gelmek, okulda arkadaslarla birlikte vakit gecirmek, 6dev yapmak,
sosyal etkinliklere katilmak, projeler hazirlamak gibi bircok etkinlikler 6grencilerin
zamanlarinin  6nemli bir kismini alabilmektedir. Bu etkinlikler uzaktan egitimde
olmadigindan  Ggrencilerin  zamanlarimin ~ ¢ogunu  smavlara  hazirlanmak  igin
kullanabilmektedir. Nitekim uzaktan egitim uygulamalarinin en 6nemli avantaji zamana ve
mekana bagli olmamasi (DeNeui ve Dodge, 2006; Varol ve Tiirel, 2003) ve okula gidis-gelis
icin zaman gerektirmemesidir (Aytekin, 2004; Horspool ve Lange, 2012; Odabas, 2003;
Ozdogan ve Berkant, 2020).  Arastirmada merkezi smnavlara hazirlanan 6grenciler igin
uzaktan egitimin 6z yonelimli 0grenme uygun olmasi yoniiyle avantajli olusturdugu
sonucuna ulasilmistir. Uzaktan egitim zaman1 yonetebilen, kisisel 6grenme planin1 yapabilen
ogrenciler i¢in avantaj olusturmaktadir (Eken vd., 2020). Giiniimiiz internet teknolojisinin
geldigi noktada bilgisayar veya mobil cihazlar vasitasiyla her tiirlii bilgiye zaman ve mekana
bagli olmadan ulasabilen 6grenci (Aksoy, 2018; Altun, 2020; Ozarslan, Kubat ve Bay, 2007)
kendi hizina gore 6grenimini ayarlayabilmektedir. Internet teknolojileri sayesinde istenilen
zamanda ve mekéanda bilgiye ulasabilen, kendi zamanini iyi planlayan 6grenci uzaktan

egitimle merkezi sinavlara hazirligi avantaja doniistiirebildigi sdylenebilir.
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Aragtirmada uzaktan egitimin materyal c¢esitliligi saglamasi sinava hazirlamanin bir
avantaji olarak goriilmiistiir. Bu avantaj uzaktan egitimde kullanilan araglar sayesiyle
gerceklesebilmektedir. Ozellikle web tabanli uzaktan egitim yazili ve interaktif materyal
acisindan zengin oldugu icin Ogreten ve Ogrenen icin pek ¢ok materyal ve igerik
tasarlanabilmektedir (Todhunter, 2013). Ayrica 6gretmenlerin internet araciligiyla ¢ok
yonlii iletisim ve etkilesim gerceklestirmesi ders, konferans, seminer yapilabilmesi,
(Altikardes, Korkmaz ve Camurcu, 2001) uzaktan egitim ile merkezi sinavlara 6grenci
hazirlamak i¢in de avantaj olusturabilmektedir. Arastirmada merkezi sinavlara hazirlanan
Ogrenciler i¢in uzaktan egitimin konu tekrar1 yapilabilmesi yoOniiyle avantajli oldugu
sonucuna ulasilmistir.  Arastirmanin bu sonucunu destekleyen arastirma sonuglari
bulunmaktadir (Aksoy 2018; Koca, 2020; Tiirkiiresin 2020; Uzunoglu, 2017; Yolcu, 2020).
Ogrenci tam olarak anlamadig1 ya da yiiz yiize egitimde kacirmis oldugu ders ve konulari
internet ortaminda tekrar edebilir (Altiparmak vd., 2011). Ogrenci internet ortaminda kendi
hizina, bilissel diizeyine, istegine gore egitim dgretim yapma imkani elde edebilmekte, farkli
zamanlarda ve mekanlarda konulari tekrar edebildigi gibi, konu tekrarlarini farkli hocalardan
da yapabilmektedir. Bu da o&grenciler ic¢in biliylik bir avantaj olusturabilmektedir.
Arastirmada Ogrencilerin yapamadiklar1 sorular1 6gretmenlerine soramamalar1 uzaktan
egitimin dezavantaji olarak goriilmiistiir. Ogrencilerin bu durumu yasamalarmin nedeni yiiz
ylze egitimde ders saatinde ya da ders aralarinda O0gretmenlere sorularimi sorabilirken
uzaktan egitim siirecinde bu imkinm olamamasindan kaynaklanabilir. Ogrenciler bu
dezavantaji olusturacaklari “Mail” ya da “Tartigma” Gruplar ile birbirlerine soru sorarak
(Giirbiiz vd., 2000), soru lizerinde tartisarak sorunun kritigini yaparak asabilirler (Kaptan,
Gilirbliz ve Buldu, 2001). Fakat arastirma sonucuna gore oOgrenciler soru c¢oziimiinde

ogretmene ulagmay1 tercih edebilmektedir.

Arastirma sonucuna gore Ogrenci takibi yapabilme uzaktan egitimde smava
hazirlamanin bagka bir avantajidir. Arastirmanin bu sonucuyla oOrtiismeyen arastirma
sonuglar1 bulunmaktadir. (Birisci, 2013; Ibicioglu ve Antalyali, 2005; Kan ve Fidan, 2016;
Karakus vd., 2020; Ozgél vd., 2017; Oztas ve Kiling, 2017; Siimer, 2016; Tuncer ve
Bahadir, 2017; Uzoglu, 2017). Merkezi sinavlara hazirlanan 6grenciler i¢in olusturulan
EBA’daki programlarla, 6grencinin yapmis oldugu denemelerin sonuglar1 raporlastirip veri
tabanina kaydedilmekte ve 6grencinin hangi kazanimi hangi seviyede 6grendiginin takibi
yapilabilmektedir. Bu yilizden uzaktan egitimde 6grencilerinin akademik gelisimi daha rahat

takip edilebilmektedir.



340 Yiiksek ve Unsal / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 322-348, 2023

Aragtirmada uzaktan egitimin daha zengin bir igerige sahip olmasinin avantaj
olusturdugu sonucu ortaya ¢ikmistir. Merkezi sinavlara hazirlanan 6grenciler i¢in materyal
cesitliligi ve bu materyallerinin igerik olarak zengin olmasi 6nemli bir konudur. Sinavlarda
kendisine sorulan her soruyu dogru olarak ¢ozmek isteyen Ogrenci zengin ve farkli
ozelliklere sahip igeriklerle sinava hazirlik yapmak ister. Uzaktan egitim Ogrencilere bu
imkani sunabilmektedir. Arastirmanin bagka bir sonucuna gore uzaktan egitimle merkezi
sinavlara hazirlamanin baska bir avantaji okul disinda ders yapilabilmesidir. Uzaktan egitim
sayesinde 0grenen egitimini okul disinda, bir mekana bagli kalmadan istedigi siklikta tekrar
edebilmekte (Altun, 2020), zaman ve mekandan bagimsiz egitimlerini devam

ettirebilmektedir (Isman, 2008; Varol ve Tiirer, 2003).

Arastirma sonuglarina gore 6grenci ile online baglanti kurma problemi yasanmasi
uzaktan egitim ile merkezi sinavlara hazirlamada dezavantaj olusturmaktadir. Arastirmanin
bu sonucu Giilnar’in (2008) arastirma sonucu desteklemektedir. Kirsal kesimde alt yap1
eksikligine bagli internet erisiminin olmamasi, ayn1 evde birden fazla 6grencinin uzaktan
egitim yapmasi, ekonomik nedenlerden dolay1 ailelerin eve internet baglatamamasi, donem
donem EBA ’da yasanan yogunluklar 6gretmenlerin uzaktan egitimde Ogrenci ile online
baglantt kurma problemi yasamalarinin nedenleri olabilir. Arastirmada, 6grencilerde
motivasyonu saglayamama uzaktan egitimle merkezi sinavlara hazirlamada dezavantaj
olusturdugu sonucuna ulagilmistir. Arastirmanin bu sonucunu Yilmaz, Giiner, Mutlu,
Doganay, Yilmaz’in (2020) arastirma sonucu desteklemektedir. Uzaktan egitimde
ogrencilerde motivasyon kaybinin yasanmasinda; 6grencilerin uzaktan egitimde okul ve
siif i¢i rekabet ortamindan uzaklasmasi, yiliz yiize egitimde 6grenci ve 68retmen arasinda
motivasyon temelli gergeklesen etkilesim ve iletisimin uzaktan egitimde sinirli olmasinin
etkisi olabilir. Ayrica 6gretmen ve 6grencilerin farkli mekanlarda bulunmasi 6grencilerde

motivasyon kaybina neden olmaktadir (Aksoy, 2018; Arslan ve Sumuer, 2020).

Arastirma sonucuna gore uzaktan egitim ile merkezi sinavlara hazirlanma diizenli
ders ¢alismaya engel oldugu i¢in dezavantaj olusturmaktadir. Pandemi doneminde yasanan
uzaktan egitimde ortaya ¢ikan problemlerden biri de zamani yonetme ile ilgili problem
yasayan, Oz yonelimli 6grenme programimi yapamayan dgrencilerin olmasidir (Ozcan vd.,

2020). Bu durum 6grencilerin diizenli ders ¢alisgamamalarinin nedeni olabilir.

Arastirma sonucuna gore Ogrencilerin uzaktan egitim siirecinde aile baskisi

yasamalar1 uzaktan egitimin dezavantajlarindan biridir. Dijital okuryazarlig: yeterli olmayan
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ailelerde uzaktan egitim siirecini yonetmek zor bir siire¢ olabilir (Ozcan, Tosun ve Eken,
2020). Bu durum 6grenci iizerinde aile baskisini dogurabilir. Arastirmanin sonucuna gore
uzaktan egitimin dezavantajlar1 yonlerinden biri de sinif ikliminin olusturulamamasidir.
Uzak egitimde smiflar sanal hale gelmekte, 6grencilerin derslere devamlarinin mecbur
olmamasi, ekrani agma zorunlulugunun bulunmamasi, bazi derslere ii¢ bes Ogrencinin
katilmas1 sinif iklimimin olusmasini engelleyebilmektedir. Arastirma sonuglarna gore
uzaktan egitimde rehberlik yapilamamasi bir dezavantaj olusturmaktadir. Yiiz yiize egitim
doneminde sinavlara hazirlanan 6grencilere verimli ders calisma yontemlerini gdstererek
etkili ve verimli ders ¢aligmalarini saglama, ¢esitli meslekleri taniyarak ilgi duyduklar1 bu
meslegi elde edebilmeleri i¢in izlemeleri gereken yollar1 gosterme gibi gorevleri olan rehber
dgretmenlerinin uzaktan egitimde yer almamasi (Ozcan, vd.,’nin 2020) &grencilerin uzaktan
egitimde rehberlik eksikligi yasamalarinin nedeni olabilir. Yine okullarda yiiriitiilen yiiz
yiize egitimde ders dgretmenleri de ders ¢alisma konusunda, zamani planlama konusunda,
iniversitelerin, boliimlerin ve mesleklerin tanitilmasi konusunda Ogrencilere yardimci
olabilmektedir. Uzaktan egitim siiresince miifredatin1 yetistirme kaygisinda olan

ogretmenler 6grencilere yeterli rehberlik yapamamis olabilir.
Arastirma sonuglarindan hareketle asagidaki oneriler gelistirilmistir:

e Ogretmen ve dgrencilere uzaktan egitim ile ilgili teknolojik becerilerin artirilmasina

yonelik ¢aligmalar yapilabilir.

o Dijital igerikler zenginlestirilerek Ogretmen ve oOgrencilerin kullanimina
acilabilir
. Psikolojik danigmanlik ve rehberlik biriminin uzaktan egitim siirecine daha

aktif bir sekilde dahil edilebilecegi diizenlemeler yapilabilir.

. Ailelerin uzaktan egitim siirecinde neler yapmalar1 gerektigi konusunda

bilgilendirme ¢aligmalar1 yapilabilir.

o Ogretmen ve ogrencilerin dijital becerilerini arttirict egitim programlari
hazirlanabilir

. Uzaktan egitime uyumlu 6lgme ve degerlendirme sistemleri gelistirilebilir.

. Ogrencilerin uzaktan egitimde smavlara nasil hazirlanacagi konusunda

bilgilendirme ¢aligmalar1 yapilabilir.
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Etik Kurul Izin Bilgisi: Bu arastirma, Kahramanmaras Siitcii Imam Universitesi Sosyal ve
Besert Bilimler Etik Kurulunun 22/02/2021 tarihli E-72321963-300-16840 sayili karart ile

alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarlar arasinda arastirma siirecinde herhangi bir ¢ikar

catismasi yasanmamigstir.

Yazar Katkisi: Arastirmanin birinci yazart arastirmanin verilerini toplamis, girig, yontem,
bulgular, tartisma, sonug ve onerileri kisimlarimi yazmistir. Arvastirmamin ikinci yazar
arastirma konusunu belirlemis, arastirma siirecini yonetmis, tezin makaleye doniistiiriilme
islemini gerceklestirmistir.
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Introduction

In the world in the 21st century; social, cultural, economic, political and technological
changes and transformations have been taking place (Aksoy, 2018). These changes and
transformations affect many institutions as well as educational institutions. Depending on
this effect; New learning approaches such as distance education, technopedagogical
education, e-learning, blended learning, flipped learning, digital learning and lifelong
learning have emerged (Cetin & Unsal, 2020). Distance education, which is one of these
learning approaches, has started to be used more due to the widespread use of the internet
(Aksoy, 2018). Distance education is defined as the educational activity of education
stakeholders in different places and times from a certain center with communication
technologies (Daban & Hatirli, 2012), the environment where education opportunities are
offered to those who cannot continue face-to-face education (Sel, 2018), learning speed and

education level can be adjusted, a model in which evaluation is made (Kaya et al., 2004).

Distance Learning makes written, verbal and visual communication possible, virtual
classrooms can be created, the sense of belonging is met (Al & Madran, 2004; Sel, 2018), it
provides time and space flexibility to its subject and object, and allows the repetition of
lessons (Altun, 2020). Therefore, distance education can also be used to support face-to-
face education when there is no face-to-face education opportunity. In addition, distance
education is frequently used as an alternative to face-to-face education in schools in times of
crisis that occur as a result of events such as natural disasters, terrorism and epidemics that
cause education to stop or disrupt (Kahraman, 2020; Tiirkiiresin, 2020). The coronavirus
(Covid-19) pandemic, which emerged in the city of Wuhan, China in December 2019,
spread rapidly all over the world and is highly contagious, is one of these crisis times
(Goren, Gok, Yal¢in, Goregen and Caligkan, 2020; Sercemeli and Kurnaz, 2020; World
Health Organization [WHO], 2020). Many countries that had to take a break from face-to-
face education practices due to the coronavirus pandemic have started to use distance
education applications supported by different technological infrastructures to ensure the

continuation of education without interruption (Can, 2020).
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In Turkey, education and training was suspended for one week on March 16, 2020
due to the Coronavirus (Covid-19) pandemic (Sercemeli & Kurnaz, 2020), which started to
occur as of March 11, 2020 (Goren et al., 2020). With the decision to close schools in
Turkey, the Ministry of National Education switched to distance education on March 23 to
meet the education and training needs of students. In the distance education process, the
Ministry of National Education used the Educational Information Network (EBA), a digital
education platform, and EBA TV, which was established as a result of cooperation with the
Turkish Radio and Television Corporation (TRT) (Alper, 2020). EBA TV started to serve
primary, secondary and high school students with 20-25 minute lecture videos from three
different channels: EBA TV Primary School, EBA TV Secondary School and EBA TV High
School. Eba.gov.tr's infrastructure has been expanded and the Education Information
Network (EBA) has been made ready for distance education for more than 18 million
students (MEB, 2020a). In addition to EBA TV and EBA, teachers and students also used
the most preferred Zoom system in the field of education (Arslan et al., 2021; Degges-
White, 2020; Wiederhold, 2020). Although the teaching process is tried to be continued with
distance education applications with these studies (Daniel, 2020; Kahraman, 2020; Reimers,
2020), all stakeholders of education in Turkey as well as all over the world have been
affected by this process. Among these stakeholders, students preparing for the central exams
(YKS-TYT-AYT-YDT) were more affected by this process. Because central exams are very
important for teachers, students and parents (Cetin & Unsal, 2018). Since central exams are
important for students, parents and teachers, it has been decided to hold central exams even
during the coronavirus pandemic. However, it has been decided that the students who will
enter YKS are responsible for all subjects in the 9th, 10th and 11th grades, and only for the
first semester subjects in the 12th grade (MEB, 2020b).

In the distance education process, it can be said that the Ministry of National
Education is trying to provide support services to students by carrying out many studies and
arrangements for students preparing for central exams. As of Monday, April 13, 2020, live
lessons have been implemented for 12th grade students who are preparing for YKS via the
EBA platform. In addition, a Question Support Package consisting of 490 questions
covering the curriculum and achievements of the first semester at all grade levels of high
schools has been published for teachers and students to use (MEB, 2020c). In the next
period, the Ministry of National Education has started to conduct online mock exams for

students preparing for YKS so that they can see the shortcomings of the students before the
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exam (MEB, 2020d). The Ministry of National Education has carried out studies to further
enrich the service it offers through distance education for students preparing for YKS. One
of them is the EBA Academic Support program, which offers students individualized
programs. This program includes a system that measures the performance of students,
recommends tests with personalized, missing-remediation lists, plans which subject to study
and how much, contains detailed lecture videos, sample questions, solution videos, and
dozens of resource books with new generation questions (MEB, 2020¢). Thanks to this
system, a digital platform has been created for students preparing for YKS, where they can
participate interactively and ask their questions (MEB, 2020f).

Preparing for YKS with distance education is quite different from previous education
experiences for both students and teachers. With distance education, it can be said that there
are fundamental changes in the study habits, roles and responsibilities of teachers and
students preparing for central exams. The teacher, who used to teach face-to-face, solve
questions, explain their subjects and provide guidance, started to do these studies through
distance education. Similarly, while students were asking the questions they could not do,
the subjects they could not understand to the teachers face to face, they started to ask them
online with distance education and started to do their homework and practice exams online.
It can be stated that this process is a new situation for teachers and students and includes
quite different experiences. In this respect, it can be said that it is necessary to determine
how the studies and practices of the Ministry of National Education for the central exams are
perceived and perceived by the students preparing for the exams and the teachers preparing
for the exams. Because it can be said that the success and efficiency of the distance
education process will be affected by the teachers' perspectives on distance education and
their experience of teaching with distance education (Reime et al., 2008; Yurdakul, 2015)
and students' attitudes towards distance education and the belief they will develop. Although
there are many studies on the distance education process, which started on March 23 due to
the coranavirus epidemic, in terms of teachers and students, (Adigiizel, 2020; Buyruk, 2014;
Daban & Hatirli 2012; Kurnaz et al., 2020; Ozdogan & Berkant, 2020; Ozgiil et al., 2020;
Unal & Bulunuz, 2020)

The lack of research on teachers preparing students for central exams with distance
education and students being prepared for central exams created the problem of this
research. The problem statement of the research is what are the advantages and

disadvantages of preparing and preparing for central exams with distance education
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according to the perceptions of teachers and students? In line with this problem statement,

answers to the following questions were sought.

1. What are the opinions of teachers who have experience of preparing students for
central exams with distance education (YKS-TYT, AYT, YDT) on the advantages and

disadvantages of this experience?

2. What are the opinions of students who have experience of preparing for central
exams (YKS-TYT, AYT, YDT) with distance education on the advantages and

disadvantages of this experience?
Method
Research Model

In this study, phenomenology (phenomenology) design, one of the qualitative research
designs, was used since it was aimed to examine the advantages and disadvantages of
preparing and preparing for central exams with distance education according to the opinions
of teachers and students. The purpose of the phenomenological design is to reveal how
people interpret the experiences they have gained from their lives, what kind of meanings
they ascribe to their experiences, and what kind of understanding they adopt based on this
meaning (Merriam, 2018; Patton, 2018). In studies on phenomenology, phenomena may
appear in various forms such as events, experiences, orientations, perceptions and situations
(Yildinnm & Simsek, 2016). The phenomenon investigated in this study is to prepare and

prepare for the central exams in the distance education process.
Working group/Participants

In phenomenological studies, the people from whom data will be collected should be able to
answer the questions in detail and be related to the phenomenon (Creswell, 2018; Yildirim
& Simsek, 2016). Therefore, in this study, two study groups were studied: teachers who
have experience of preparing for central exams with distance education and students who
have experience of preparing for central exams with distance education. The teachers group
consisted of 15 teachers working in public schools in Onikisubat and Dulkadiroglu districts
of Kahramanmaras province in the 2020-2021 academic year. The teachers for whom data
were collected were determined by using the "Criteria (Criteria) Sampling" method, one of
the "Purposeful Sampling" methods. For this research, the criteria for the selection of

teachers were to work in a high school in the 2020-2021 academic year, to have questions
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from their branch in the central exams, and to have experience in teaching 12th grades with

distance education. Demographic characteristics of the study group are given in Table 1.

Table 1

Demographic Characteristics of Teachers

Code Gender Graduation Branch Experience School
Type

K1 Male Bachelor Physics 16-20 And. Lis.

K2 Male Bachelor History 26 yil ve lizr AIHL

K3 Male Master Geography 16-20 And. Lis.

K4 Male Bachelor Turkish ~ Language21-25 AIHL
and Lit.

K5 Female Bachelor Maths 16-20 MTAL

K6 Male Bachelor English 21-25 And. Lis.

K7 Male Bachelor Maths 21-25 Fen Lis.

K8 Male Bachelor Turkish ~ Languagel6-20 AIHL
and Lit.

K9 Male Bachelor Turkish ~ Language21-25 MTAL
and Lit.

K10  Male Bachelor Turkish Language21-25 Fen Lis.
and Lit.

K11  Female Master Turkish ~ Language16-20 MTAL
and Lit.

K12  Male Bachelor Turkish Language21-25 Sos. Bil.

and Lit.
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K13 Male Master Geography 21-25 AIHL
K14  Male Bachelor Religion Culture 1-5 MTAL
K15 Male Bachelor Maths 21-25 MTAL

The second study group of the research consisted of 91 students who were students
in the 12th grade of high schools in Onikisubat and Dulkadiroglu districts of
Kahramanmaras province in the 2020-2021 academic year and had distance education
experience. The selection of the students was determined by the "easily accessible sampling"

method, one of the "purposive sampling" methods.

The second study group consists of 91 students, 60 of whom are girls and 31 are
boys. 35 of the students are Science High School, 25 Vocational and Technical Anatolian
High School, 12 Anatolian Imam Hatip High School, 12 Anatolian High School and 7
Social Sciences High School students. According to the fields they will graduate from high

school, 57 students study in science, 33 students in equal weight and 1 student in verbal.
Data Collection Tools

In the study, the "Semi-Structured Interview Form" developed by the researchers and
consisting of two parts was used to collect the data from the teachers constituting the first
study group. The interview form consists of 5 questions to determine the demographic
characteristics of the participating teachers and 2 questions to determine the teachers' views
on the advantages and disadvantages of preparing students for central exams through

distance education.

The data from the students participating in the research were collected with an open-
ended questionnaire prepared in Google form, since it would be risky for health to collect
data face to face due to the Covid-19 epidemic. The created open-ended questionnaire form
was uploaded to the Google form link and delivered to the students via social media. The
form delivered to the students was created in 3 parts. In the first part, there is information
about ethical information and confidentiality. If the student agrees to participate in the
research voluntarily, he marked the "I agree" part. In the second part, 4 questions about their
demographic information were asked to the students who accepted to participate in the
research. In the third part, 2 questions were asked about the advantages and disadvantages of

distance education and preparation for the central exam.



Yiiksek & Unsal / Pamukkale University Journal of Education, 58, 322-348, 2022 329

Data Analysis

There is no common method of converting data into findings for all studies in qualitative
research (Patton, 2018). In this study, content analysis was used to analyze the data obtained
by using a semi-structured interview form and an open-ended questionnaire. Content
analysis ensures that codes, categories and themes that are not obvious are revealed with the
analytical intelligence and experience of the researcher, thanks to the detailed examination

of the collected data (Yildirim & Simsek, 2016).

In this study, in accordance with the content analysis, the data obtained from the
teachers and students were organized and made into a form that could be analyzed, a
judgment was made about the whole of the data by examining the data, codes were created
by dividing the data texts, themes were determined by combining common codes, and the
codes and themes were tabulated. Information including sample themes and codes for

content analysis is presented in Table 2.

Table 2

Qualitative Data Analysis Example

Theme Code Participant Participant Opinion

Both the student and
the teacher spend no
time at the point of
going to school or
during the break time

The advantages of preparing
etc. In a very short

the students for the central exam

Devoting time, without using
with distance learning more time K2 various different
to lessons arguments, they can

participate in the same
education, the same
social media platform
and  conduct  their
education and training

in this way.
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What did you do to prepare During periods when

the students to the central anxiety and stress levels

were very high, we

exams during Guiding K8
conducted guidance
distance education? programs  with  our
students via Zoom.
Spending
The advantages of preparing the more time There is more time and
students for the central preparing  S26 we do not have to study
exams with distance education for the Jor vocational courses.
exam
How and with what activities By ]
was prepared by
) watchin ) .
did you prepare fort he central exam 3 watching lecture videos
course S11 dsolvi /i
during distant education? . ana SOtVing questions.
videos on
the net

In this study, various precautions were taken by the researchers to keep the factors
affecting the validity and reliability of the research to a minimum (Yildirim & Simsek, 2016.
In this study, the method of the research, how the data collection tools were prepared, how
the data were collected and analyzed, and the results were presented in detail. The data
collection tools used in the research, all raw data obtained from the participants, audio
recordings, codings created during the analysis, notes kept, forms were kept on file for the
confirmation of those concerned, if necessary. In this study, the researcher made source
triangulation with the data obtained from teachers and students in order to reveal the
advantages and disadvantages of being prepared and preparing the students for central
exams with distance education and increased the data sources. The credibility of the research

has been increased by including direct quotations in the research.

The role of the researcher
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In this study, the fact that one of the researchers was a Turkish Language and Literature
teacher in high school, the fact that there were questions from his branch in the central
exams, at the same time he prepared the students for the central exams with live lessons in
distance education, enabled him to communicate easily with the teachers and students in the
study group, and to better understand their experiences and perspectives ( Yildirim and
Simsek, 2016). The fact that the other researcher has studies on central exams as an
academic and frequently uses the qualitative research model in other research has facilitated
the triangulation of sources from the data collected from teachers and students on the subject
and reaching an inductive conclusion (Merriam, 2018; Patton, 2018; Yildirnm & Simsek,

2016).
Findings

The codes, sub-themes and themes created from the opinions of teachers about the
advantages of preparing students for central exams with distance education are presented in

Figure 1.

Figure 1
Teacher Opinions on the Advantages of Preparing Students for Central Exams with Distant

Education

advanatges related Spending more time
to time on lessons
Facilitating solutions
of questions
advantages related . . -
S

ng to follow
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Providing material
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related to central X ‘to materials

exam

Ability to share
questions
Repeating the
subjects
Arousing excitement
Being able to change
teacher
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outside of the school

advantages related
to place

advantages related
to students

When Figure 1 is examined, teachers' views on the advantages of preparing students

for central exams (TYT, AYT, YDT) through distance education are gathered under the sub-
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themes "advantages related to time, advantages related to teacher, advantages related to

materials, advantages related to students, advantages related to place".

The opinion of K2, one of the teachers who sees the advantage of preparing for
central exams with distance education as "Spending more time on lessons" is as follows:
“Both the student and the teacher don't spend any time at the point of going to school or
during recess etc. Without using various different arguments, they can participate in the
same education, the same social media platform and conduct their education and training in
this way in a very short time.” K13's opinion on the fact that distance education creates an
advantage by facilitating the solution of questions, said, “As an advantage, it became a little
easier for them to reach us, that is, they asked us questions whenever they wanted, from
places where they were stuck. In other words, we even have a situation to discuss the
question one-to-one...”. One of the teachers, K14, who thinks that distance education
creates an advantage by facilitating teaching, says, “Distance education is student-centered
because students have the chance to receive education 24/7 from whomever they want,
whenever they want. Although it is often not possible to gather thousands of people and
reach these large masses quickly at the same time, this problem can be easily solved with
distance education.”. Teachers stated that being able to follow students in distance
education is an advantage. K12's opinion on this subject is that, “In the distance education
process, it is easier for the family to follow the student since there is no school and the
student does not leave home. Of course, this is the same situation for teachers. Because
during the distance education process, we have the chance to see exactly how many courses

the student attends and how many courses they do not take within the system of EBA.”

Teachers have seen that distance education provides material diversity as an
advantage of preparing for central exams with distance education. Expressing his opinion in
this context, teacher K8 said, "From the student's point of view, many documents related to
the exam process are provided free of charge in EBA, especially to our students. Our
students benefit from these documents whenever and wherever they want, and I think that it
is economically convenient for our students to get trial from many sources and many
publications.”

One of the teachers, K5, who is of the opinion that being able to repeat the subject is
an advantage in preparing students for central exams in distance education, said, “The

student can perceive a very simple subject in a very different way, that is, he cannot learn it.

That's why, at least when he's away or watching a video or something, he has a chance to



Yiiksek & Unsal / Pamukkale University Journal of Education, 58, 322-348, 2022 333

watch it over and over again.” P8, who thinks that preparing for central exams with distance
education is an advantage in terms of providing the opportunity to take lessons outside the
school, said: “This process has shown us that school is not the only place for learning and
teaching. The student or teacher can study the subject they want, whenever they want,

wherever they want.”.

The code, sub-theme and theme created based on student opinions on the advantages

of preparing for central exams with distance education are given in Table 3.

Table 3

Students’ Opinions on the Advantages of Preparing for Distance Central Examinations

Theme Sub-theme Code

More time to prepare for

the exam
Time-related

advantages Lessons are exam oriented
No distraction at work

Suitable for individual
The advantages of preparing students differences

for central exam with distant education Student-related

Less stressful

advantages
Suitable for self-directed
learning
Place-related Providing a comfortable
advantages environment

Material-related o
Providing rich content
advantages

When Table 3 is examined, the views of students regarding their preparation for
distance education and central exams are grouped under the sub-theme of advantages related
to time, advantages related to students, advantages related to space, advantages related to

materials. In addition, the codes of "Allocating more time to preparing for the exam, Exam-
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oriented lessons, Not interrupting the study, Suitable for individual differences, Less stress,
Suitable for self-directed learning, Providing a comfortable environment and providing
richness of content" were obtained from the student opinions. S59, who thinks that distance
education creates an advantage in terms of leaving more time to prepare for the exam
expressed “We have more time to study at home by ourselves. In the simplest terms, factors
such as school preparation and travel are eliminated. And school times are when students
are most productive in general. We can allocate that time to lessons that we have trouble
comprehending.”. One of the students, who expressed the opinion that the courses studied
during the distance education process are exam-oriented, which is an advantage, said that
"There are no school courses, so we can work entirely with YKS."” Students saw less stress
in distance education as an advantage. Regarding this subject, S43 expressed an opinion
"Experiencing less stress due to the absence of a constant competitive environment.”.
Students saw it as an advantage that distance education strengthens self-directed learning.
Regarding this subject, S10 said, “Since my working style is mostly based on progress by
working alone, it gave me an advantage in one respect.” While expressing the opinion of
069 on the same subject stated as “Studying with many teacher options by getting support
from You Tube and calmly understanding alone.”. The codes, sub-themes and themes
created from the opinions of teachers regarding the disadvantages of preparing students for

central exams with distance education are shown in Figure 2.

Figure 2

Teachers' Views on the Disadvantages of Preparing Students for Remote Central Exams
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When Figure 2 is examined, the sub-themes of "Disadvantages related to interaction,
Disadvantages related to working with groups, Disadvantages related to assessment,
Disadvantages related to health" were formed from the teachers' views on the disadvantages
of preparing students for central exams through distance education. The generated codes are
as follows: “Not being able to reach the student, Not providing motivation for the student,
Not creating the classroom environment, Having disciplinary problems, Not being able to
provide guidance, Lack of competition, No cooperative learning, Not being able to make
assessment and evaluation, Not being able to do practice exams, Creating health problems”.
One of the teachers, who sees the inability to create motivation in students as a disadvantage
of distance education, expressed the opinion of K1: “You cannot fully motivate yourself. In
other words, when students are face to face, they are more motivated in the classroom
environment by looking at their friends. When he is alone, it is up to him whether he can
provide his own inner motivation this time. For this reason, many of our students have
difficulty preparing for the exams because their internal motivation is not fully

established.”.

Teachers stated that having discipline problems is the disadvantage of distance
education. K2's opinion on this subject is as expressed: “The fact that the image of the
teacher and the student is closed in distance education can bring various difficulties in
terms of the student's ability to apply both his own internal discipline and normal
educational discipline. For example, the student can watch this while lying down, in bed or
while eating breakfast with his family, I don't know.”. The opinion of K5, one of the
teachers who see the lack of competition in distance education as a disadvantage expressed
in the form: “When students see each other while preparing for the exams, 'How many nets
did you make, how many nets did I make?' When they compare each other in this way, we
can actually get slightly better results when there is a bit of competition. . We cannot
achieve this result in distance education.”. Teachers saw another disadvantage of distance
education as hindering collaborative learning. P9's opinion on this subject is that "Students
stay away from interactive learning. Because when his friends are in, there are situations
such as not being able to learn in the group, being influenced by each other, and sometimes
even creating such a racing atmosphere, because the student does not always ask the
teacher about everything. Sometimes he can learn from his friends by asking other friends,
sharing documents, sharing information, talking in places he does not understand, in places

where he gets stuck, and this situation disappears in distance education.” Teachers have
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seen the inability to measure and evaluate as another disadvantage of preparing for central
exams with distance education, since feedback cannot be received from the students.
Regarding this subject, K3 said, “Since we could not meet with the students face to face, we
do not have any information about the readiness level of the students. We do not know if the
student really writes his name on the back of that distance education platform, whether he is
there or not, whether he is listening or interested in something else.” The opinion of K12,
one of the teachers who sees the inability to test as a disadvantage of distance education,
"Since we cannot give a booklet, be it trial exams or regular exams in distance education, it

is a disadvantage because they do it on the screen."”

The codes, sub-themes and themes obtained from the students' opinions on the
disadvantages of preparing for the central exams with distance education are given in Table

4.

Table 4

Student Opinions on the Disadvantages of Preparing for Central Exams with Distance

Education
Theme Sub Theme Codes
Creating learning losses
Lack of motivation
‘ ' Inability to understand the
Disadvantages to the learning process )
topics
Disadvantages of Creating stress

distance education in '
Failure to study regularly
terms of central
exams Lack of infrastructure

Disadvantages related to digital

inadequacies Failure to conduct a
practice exam
Environmental disadvantages Family pressure

Disadvantages to social development
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When Table 4 is examined, students' views on the disadvantages of preparing for
central exams with distance education are grouped under the sub-themes of "Disadvantages
of the learning process, Disadvantages of digital deficiencies, Disadvantages of the
environment and Disadvantages of social development. From the opinions of the students,
the codes "Creating learning losses, Lack of motivation, Inability to understand the subjects,
Cause stress, Inability to study regularly, Lack of infrastructure, Inability to experiment,
Family pressure". Students stated that they experience learning losses as a disadvantage of
distance education. S1's opinion on this subject was expressed as , "We cannot receive face-
to-face training, our subjects are incomplete, we are working on subjects that we do not
know at all." S3 expressed his opinion, “We cannot immediately consult our teacher about
the questions and issues that we are stuck with. We are not always able to attend live classes
and this causes us to lag behind our competitors.”. S65, one of the students who expressed
the opinion that distance education creates a lack of motivation in the research, said, “Trying
to understand the subjects we have seen for the first time also requires effort and effort. 1
think we are more tired.”. Students have seen the stress of distance education as a
disadvantage. S58's opinion on this subject was that, "The lessons we listen to with our
friends in the classroom environment amuse us even if it is difficult, or our friend can show
us a practical way to understand a point that we do not think much about. This was already
our last year we will spend together, maybe we will all part ways next year, so this year,
which is both stressful and sad, makes it more sad and stressed because we did not see each
other.” According to the students, another disadvantage of distance education is that they
cannot study. Regarding this issue, S12 said, “I am smart, I used to work a little bit. But in
this distance education process, I could not establish a certain order in any way. My work is
always sketchy.” Students saw the inability to solve questions as a disadvantage of distance
education. On this subject, S17' said his opinion, "Teacher, by not being able to say why this
place is like this, By having to listen to the topics such as Derivative, Integral, Limit, which
have heavy and abundant questions, on the YouTube platform, which explains with simple
examples, and by not being able to reinforce them with a question solution.” T52, who is of
the opinion that the lack of infrastructure in distance education is a disadvantage, expressed
his opinion as "Because I live in the village, there was no technological infrastructure and
this caused me to be deprived of many things, both by taking live classes and not being able
to take online exams..." Students saw the inability to experiment in distance education as a

disadvantage. Expressing his opinion in this direction, S13 said, “We cannot test on a
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regular basis, although we should try. We are trying to experiment in home conditions.” he
said. One of the students who see family pressure in the distance education process as a
disadvantage of distance education, S26 said, “Family pressure is felt more. You have a

>

depressed mood because we are always at home.”.
Discussion, Conclusion and Recommendations

In this research, it is aimed to examine the advantages and disadvantages of preparing for
central exams and preparing for central exams with distance education according to the
views of teachers and students. According to the results of the research, the advantage of
preparing for central exams with distance education is that students have more time to
prepare for the exams. There are research results supporting this result of the research
(Aytekin, 2004; Kan & Fidan, 2016; Odabasg, 2003; Tuncer & Bahadir 2017; Tiirkiiresin
2020; Uzoglu, 2017). In face-to-face education, many activities such as preparing for school,
commuting to school by bus, public transport or walking, spending time with friends at
school, doing homework, participating in social activities, preparing projects can take a
significant part of the students' time. Since these activities are not in distance education,
students can use most of their time to prepare for exams. As a matter of fact, the most
important advantage of distance education applications is that they are not dependent on
time and place (DeNeui & Dodge, 2006; Varol & Tiirel, 2003) and they do not require time
to go to and from school (Aytekin, 2004; Horspool & Lange, 2012; Odabas, 2003; Ozdogan
& Berkant, 2020). In the research, it has been concluded that distance education is
advantageous for students preparing for central exams in terms of being suitable for self-
directed learning. Distance education creates an advantage for students who can manage
time and make a personal learning plan (Eken et al., 2020). At the point where today's
internet technology has reached, students who can access all kinds of information via
computer or mobile devices regardless of time and place (Aksoy, 2018; Altun, 2020;
Ozarslan et al., 2007) can adjust their learning according to their own pace. It can be said
that a student who can access information at any time and place thanks to internet
technologies, and who plans his/her own time well, can turn preparation for central exams

into an advantage with distance education.

In the research, it was seen as an advantage of preparing for the exam that distance
education provides material diversity. This advantage can be realized thanks to the tools

used in distance education. Especially since web-based distance education is rich in written
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and interactive materials, many materials and content can be designed for teachers and
learners (Todhunter, 2013). In addition, teachers' multi-directional communication and
interaction via the internet can be an advantage to be able to conduct lectures, conferences,
seminars, and to prepare students for central exams with distance education (Altikardes et
al., 2001). In the research, it has been concluded that distance education is advantageous for
students preparing for central exams in terms of repeating the subject. There are research
results supporting this result of the research (Aksoy 2018; Koca, 2020; Tiirkuresin 2020;
Uzunoglu, 2017; Yolcu, 2020). The student can repeat the lessons and topics that they do
not fully understand or have missed in face-to-face education on the internet (Altiparmak et
al., 2011). Students can have the opportunity to learn according to their own speed, cognitive
level and desire in the internet environment, and they can repeat the topics at different times
and places, as well as from different teachers. This can be a great advantage for students. In
the research, it was seen as a disadvantage of distance education that students could not ask
their teachers questions that they could not do. The reason why students experience this
situation may be due to the lack of this opportunity in the distance education process, while
in face-to-face education, they can ask questions to the teachers during class hours or
between classes. Students can overcome this disadvantage by asking questions to each other
with the "Mail" or "Discussion" Groups they will form (Giirbiiz et al., 2000), by discussing
the question and criticizing the problem (Kaptan et al., 2001). However, according to the

results of the research, students may prefer to reach the teacher in solving questions.

According to the results of the research, being able to follow students is another
advantage of preparing for the exam in distance education. There are research results that do
not coincide with this result of the research. (Birisci, 2013; Ibicioglu & Antalyali, 2005; Kan
& Fidan, 2016; Karakus et al., 2020; Ozgdl et al., 2017; Oztas & Kiling, 2017; Siimer, 2016;
Tuncer & Bahadir, 2017; Uzoglu, 2017). With the programs in EBA created for students
preparing for central exams, the results of the attempts made by the student are reported and
recorded in the database, and it is possible to follow up on which achievement and at what
level the student has learned. Therefore, the academic development of students can be

followed more easily in distance education.

In the research, it was concluded that distance education has an advantage because it
has a richer content. For students preparing for central exams, the diversity of materials and
the richness of these materials in content is an important issue. Students who want to

correctly solve every question asked in the exams want to prepare for the exam with rich and



340 Yiiksek & Unsal / Pamukkale University Journal of Education 58, 322-348, 2023

different content. Distance education can offer this opportunity to students. According to
another result of the research, another advantage of preparing for central exams with
distance education is that lessons can be held outside of school. Thanks to distance
education, learners can repeat their education as often as they want without being tied to a
place outside of school (Altun, 2020), and can continue their education independent of time
and place (Isman, 2008; Varol & Tiirer, 2003). According to the results of the research, the
problem of establishing an online connection with the student creates a disadvantage in
preparing for the central exams with distance education. This result of the research supports
the result of Giilnar's (2008) research. The lack of internet access due to the lack of
infrastructure in rural areas, the distance education of more than one student in the same
house, the inability of families to connect the internet at home due to economic reasons, the
densities experienced in the EBA from time to time may be the reasons why teachers have
problems in establishing an online connection with students in distance education. In the
research, it was concluded that the inability to provide motivation in students creates a
disadvantage in preparing for central exams with distance education. This result of the
research is supported by the research results of Yilmaz, Gliner, Mutlu, Doganay, Yilmaz
(2020). The reason for the loss of motivation among students in distance education may be
the fact that students move away from the school and classroom competition environment in
distance education, and that the interaction and communication between students and
teachers based on motivation in face-to-face education is limited in distance education. In
addition, the presence of teachers and students in different places causes a loss of motivation

in students (Aksoy, 2018; Arslan & Sumuer, 2020).

According to the results of the research, preparing for the central exams with
distance education creates a disadvantage as it prevents regular study. One of the problems
that arise in distance education during the pandemic period is that there are students who
have problems with time management and cannot make a self-directed learning program

(Ozcan et al., 2020). This may be the reason why students cannot study regularly.

According to the results of the research, it is one of the disadvantages of distance
education that students experience family pressure during the distance education process.
Managing the distance education process in families with insufficient digital literacy can be
a difficult process (Ozcan et al., 2020). This situation may cause family pressure on the
student. According to the results of the research, one of the disadvantages of distance

education is the inability to create a classroom climate. Classes become virtual in distance
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education, students are not obliged to attend classes, there is no obligation to open the
screen, and the participation of three or five students in some classes can prevent the
formation of my classroom climate. According to the results of the research, the lack of
guidance in distance education constitutes a disadvantage. In the face-to-face education
period, the absence of guidance teachers, who have duties such as providing effective and
efficient course work by showing efficient study methods to students preparing for exams,
recognizing various professions and showing the ways they should follow in order to obtain
this profession they are interested in (Ozcan et al. 2020) may be the reason why students
lack guidance in distance education. Again, in the face-to-face education carried out in
schools, course teachers can also help students in studying, planning time, introducing
universities, departments and professions. Teachers who are concerned about covering their
curriculum during distance education may not have been able to provide sufficient guidance

to students.
Based on the results of the research, the following recommendations were developed:

o Studies can be carried out to increase the technological skills of teachers and

students related to distance education.
o Digital contents can be enriched and made available to teachers and students.

. Arrangements can be made to include the psychological counseling and

guidance unit more actively in the distance education process.

° Informative studies can be conducted on what families should do in the

distance education process.

o Training programs can be prepared to increase the digital skills of teachers

and students

. Measurement and evaluation systems compatible with distance education can
be developed.
. Information studies can be conducted on how to prepare students for exams in

distance education.
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